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Today I will talk about the concepts of journaling and dialog in education. My work has led me to the understanding of the importance of these and I have developed the term “journalogging” towards combining the best essence of these learning tools.  A study I have conducted details an exploration of both journals and dialogs to increase peace-learning and wholism. A critical synthesis of new peace education practices guided and placed that study in a wide context. Conversations with five professionals (including three authors) and two professional organizations working in the area of inquiry, influenced and informed a depth of exploration I am  glad to speak about further.


What comes to mind when we hear the word education? One might smile, others cringe, some think of money, or a vision of oneself sitting in a classroom. How about bullying? Violence? Friends?  A feeling of indoctrination vs. a feeling of freedom? Perhaps a mixture of all these thoughts and emotions arise when we think about education. Such a roller coaster of satisfaction and dismay with education personally, led me to Goddard College. This is where I had the chance to participate in one of the only institutions of American higher education that employs a “free school” practice of learning vis-à-vis packets (likened to submitting academic journal entries). Goddard uses “dialogical” or open curriculum development in which students talk with advisers to devise their individualized curriculum. In this, journals and dialogs, as such, relate to Goddard’s practice and philosophy in the spirit of Paulo Freire’s “pedagogy of the freedom” which triumphs, in theory, over educational oppression and indoctrination through allowing education to be more individualized.

 I chose to study these ideas: journals and dialogs in my culminating semester with Goddard, engaging in conversations with people whom I respect. I wrote about this work while studying the philosophy of this approach.  Theory and practice merged in my study. Generally, this took the form of embarking upon an adventure of engaging in deep dialogs and then journaling about those. As is described in my study abstract, I also explored some of the leading theories in the burgeoning field of dialog. For example a theory around “mental liberation” a new form of (dialogical, critical) consciousness within the vision of Paulo Freire and John Dewey was studied through application of deep dialog and development of new and critical knowledge about global to personal issues. In the spirit and teaching of Freire, reality is said to be shaped by an individual’s production of new knowledge as opposed to forced or old indoctrinations (what he calls the “banking system” and is likened to information which is deposited and withdrawn from students brains, like money). 

The current president of Goddard referred in his inauguration address to adult learning and high dialogical ideals within our institution as he quoted the words of culture guru Bob Marley:  “Emancipate yourself from mental slavery, none but ourselves can free our minds.” He stated “that reminds me of the conceptual thread of emancipatory education.”  (http://www.goddard.edu/stuff/contentmgr/files/2c7a27103b2f71465b5c17c74234729a/misc/mark_schulman_inaugural_address_06_05_04.pdf). Emancipatory education and mentally liberating education is not a counter cultural fad however. As I explored it, this line of thinking draws upon the work of (arguably) the greatest Western philosophers of the 21st century: John Dewey, William James, and Ken Wilber among others. I went around and engaged in deep dialog with individualizes and groups for my study, simply writing about conversations in an experiential mode. This essay explores a personal understanding of the progressive, liberating education as described by Freire through addressing both theory, practice and their union or application. My work also, obviously, relates to peace by enabling people to connect “from within” through dialog about curriculum and education as opposed to submission to too much domination, or hierarchical “top down” control. In future hope and past practice, this enables new ideas and ways of educating or looking at education that flourishes on all (as in wholistic or integral) levels.  Similar to the fortunate coincidence that brought about a fortuitous first meeting with Dr. Mary Lee Morrison of Pax Educare/The CT Center for Peace Education (which we will discuss), this work is characterized by profound synchronicity, dynamism and depth of understanding.

 Philosophy


In my search for or development of an educational culture that is grounded in practical theories, the concept of “dialog” arose as key. After all, any type of reform is bound to encounter resistance if change is not clear or clarified, and language or conversation is quite important in all we achieve as humans. I mean, in a Culture of Peace (as opposed to “violence”) words undoubtedly can be a strong and key catalyst for change. In desiring more balance and “mental liberation” within education, while anticipating fruitful conversation about this, the topic of dialog became central in my senior or final study with Goddard. Of course, dialog is simply a philosophical means by which almost everything serious in civil society flows. It is quite universal in this sense. Thus, literally, even this very paper is a form of dialog on some level.  Like a synchronicity, the psychological “complex systems theory” in which “multiple parts of myself” come together, in dialog and written words, will in turn be understood and dialoged about in a larger world. That is, there exists inner dialog (the voice or voices in our head) and communlog, that which we engage with others. Indeed, all respectable (as in peer reviewed, criticized) theories or philosophies are treated as dialog in that we converse with scholarly works through journals and classes etc. Thus, I found the dialog about dialog is a massive, perhaps universal and somewhat enlightening conversation in and of itself. There are a number of interviews with leaders from MIT about dialog produced by What is Enlightenment Magazine. In Goddard, being  overwhelmed yet liberated with the sudden freedom realized by participating within part of an innovative “emancipatory” pedagogy, I felt the best way to be constructive would be to simply study this complexity itself. Therefore, the question of a dialogical education became central to my inquiry and particularly the “senior” or culminating study in which I practiced and explored this universal subject. (For a review of the leading resources on dialog  in education, see the Journalog Journal’s abstract and annotated bibliography pasted below.) 


As a cosmopolitan philosophy at the heart and true root of education (educare), the concept of dialog – the give and take of reality between curriculum and pupil or teacher and institution, emerged to be of central importance within my inquiry. Beyond dialog, journaling was also considered to be a philosophical umbrella for this  innovative inquiry. Engaging in journaling enabled me to increase my understanding beyond the mundane “recording” related to the deposit and withdrawal paradigm of typical education since journals allow for more freedom.  

Dialoging and journaling for education or “journaloging” to combine the tools may be seen as a form of “new journalism” which innovates (integrates and transcends, in theory) the whole of old concepts through progressivism. As explained, this work seeks to help transcend what Paulo Freire termed a “culture of silence” which favors old systems, bureaucracies that dominate and limit perception of reality. That is, bureaucracies tend to fear dialog while the journalog can help transcend indoctrination or mundane “withdrawal and deposit” of prescribed information/curriculum through increased autonomy and liberation from conditioning. In my dialog, I sought to talk with people who practice meditation, work in peace studies and are active in global sense.


Perhaps by default, most everyone agrees that a less progressive system of “banking” (which can be likened to top down “mind control”) or “unconscious”  (or simply “less” conscious) education is far from dialogical, liberating or optimal. This type of system does not support what Freire terms “critical consciousness” but instead is grounded in purely materialistic or even violent influences (that can also be likened to the dreaded “military industrial complex”) or an octopus with tentacles which shape the path or future of learners like a black hole without offering a complete view of reality or the choices out world offers. This is reflected in that many students graduate high school without a clue as to what they want to do in higher education. “Making money/materialism” I have found, is often the largest motivation for college students goals. This is in contrast to: contributing to the world, the self with integrity or culture/spirituality and human rights. Thus, it is not surprising to learn that a quarter of our countries funds. About 50, are spent on education as opposed to war (about 400 billion) – thus our passion is in battles, not peace. We have more than enough resources to heal humanity, is this not a good investment if systems work? (What Is Enlightenment Interview with Audrey Kitagawa).

Positive peace education, in theory, applies principles of science and math to the pressing need for humans to grow dynamically in life, through service and sustaining the environment, humanitarian causes, and valuing the sacredness of nature. An integral, thoughtful form of “positive peace education” transcends the “beer pong culture” typical of higher education recreation in place of what is experienced at Goddard College, Prescott College and a handful of other progressive higher education institutions such as Evergreen and the New School or the best of England's institutions, Oxford and Cambridge which employ a mentee/mentor system. These schools are unique in seeking to further social and environmental justice or focusing on independent studies.  These schools all seek (to varying degrees) to spark a fire from the root of education’s core meaning – “educare” or to “draw out” knowledge, rather than practice the backwards notion of depositing education “into” a learner. On all levels and in all relationships from personal to global, this “educare” root of education is highly related to the philosophy and practice of “student-centered” learning or service/engagement centered education. In this, such shows a positive form of peace education, as it liberates on a wholistic level by respecting dimensions such as can be observed in the “World Core Curriculum” or in “integral education” that supports dialog, outer and inner (in community and the self). Economics is another issue, but in the future my intention is to see that more money is invested in education than jails, justice and humanity rather than the art of war.

In the text Educating for Wisdom and Compassion (Miller, 2005) I found that my theory and practice of dialogical and journal education has been studied before on innovative levels. Recently, I also learned that a similar form of peace and justice studies is depicted in the mainstream movie called Freedom Writers. This movie shows an application of the philosophy explored, perhaps where it is needed most – in a violent and chaos prone inner city school. As a major yet thoughtful proponent of dialogical education, Freire contended that dialog can be controversial. A revolution in this movie’s classroom 203, started as a result of tapping into a curriculum and foundation of embracing justice within student’s lives and new teacher/practices that employed journals and dialogical educational pedagogies. In the movie, an awakening of critical, dialogical consciousness evolved as a consequence of enabling partnerships among students, teacher, society, the school and the entire school “system” (even the board of education). As opposed to domination and hierarchy in impersonal curriculum, this was a personal yet community oriented, positive conscious change toward material that students could relate with. Todayg, students relate with Harry Potter's play with wizards or dragons eggs and such, I wonder how this relates to justice or curriculum content? This might be a question answered in the future. As in my Journalog Journal Study, the movie Freedom Writers is about dialogical or student-centered learning as opposed to administrator-centered, industry-centered, teacher-centered education. Journaloging literally saved the students and the teacher in room 203 from chaos. All of these people, in real life (this was a true story), have gone on to help spread the innovations and benefits of peace and justice oriented progressive education for the benefit of countless others who saw Freedom Writers or enjoyed a course they offer in the Golden State (California) about the form of journalogging they have developed.

In exploring the tenets of progressive education, the theories of leading philosophers John Dewey and William James are pivotal. Dewey and James espouse “pragmatism” which is simply a fancy word for “practical” application of theories. James is often viewed as the greatest American philosopher - the father of American psychology, while Dewey is also known, as proposed by Alfred North Whitehead, as the leading American philosopher for the next century (Giants of Philosophy lecture, 2002). In fact, Dewey is seen as transcending philosophy in many respects – revolutionizing it on many levels! American Rudolph Steiner, Freire, Maria Montessori, even Mahatma Gandhi espoused  student-centered education that revolves around a “whole” learner’s development in relation to learning as reflected in adopting a mode of being in the world we call yoga. In synch, the integral philosophy of Ken Wilber also furthers this line of praxis or making theories into reality – embracing the leading edge of education theory and practice. Compared to the “compartmentalized” education system in which for example, history and science are seen as separate, a “whole” or wholistic way of learning simply engages students in a “dialog” criticizing mind control/conditioning rather than treating students as receptacles of (almost always broken or compartmentalized as in history and science) indoctrination. This all reflects Freire’s progressive vision, as well as modern educator Riane Eisler’s work that espouses a “Culture of Peace” and “partnership” as opposed to domination or hierarchy in the education system. In fact, it appears that all important education philosophers can easily be perceived as supporting and furthering the ideals of a jounalog pedagogy as I have sought to develop it. I believe I have studied them most prominent of these in my senior study: Dewey, Freire, Steiner, Montessori, Eisler etc. 

Taking this philosophy one step further, “dialog and journal” education might be seen as useful in the context of embracing not only mental, but also education on other levels. I refer to how physical education often tends to lack any mental component. Some might argue that education currently lacks balance between the mind and body in this sense (as in becoming heart-opening, spirit supporting). Between the mind (psyche) and body (soma) the realm of expanding consciousness from “within” exists on a “whole” level when through the lense of the heart as the Dalai Lama and a number of educational philosophers have written about. Such can be tapped through: stress reduction practices, more cultural learning, dance education, Tai Chi, yoga, meditation education, mindfulness practice. All progressive practice can be accessed in the most smooth way though a deep understanding of dialog and perhaps journaling  as well in education. Student-centered learning, spirituality or religious education, etc. may use the journalog for fostering and grounding multidimensionality in education, including and embracing the dimensional of heart-based or emotional intelligence. This work is really about growing an education that is whole, far from compartmentalized. 

The open-ended nature of the “journalog” concept lets a learner acquire refined new knowledge with experts, peers or average people that is recorded and documented. This helps bridge the subjective with objective through drawing on individual and group-think in a higher balance. Using the journalog allows flexiblity, dynamism, and deep experience in either the sacred or mundane sphere of practice as needed. After all, journal and dialog tools are universal vehicles for innovative education, a lens which when used, shows that journal and dialog are on some level, already being applied within the most mundane of settings. This means, even in these places where  “term paper” and “instruction” or “exams” are used, dialog and journalism can be seen as transcending and including those methodologies and as a way of seeing deeper into the conversations and recordings of what is current popular practice. This work simply changes the language or frame of the dialog about education, making the small amount of such work get addressed in a more progressive context.

In practice, the sacred, or “emancipatory” culture that is a journalog lens is indeed wide in breadth. Much of the beauty in this system is that it is always “just beginning” in many senses. In this whole system as I have used it, nobody is relatively bonded to pre-meditated illusions or curriculums that are less deep than what may arise with change and new leads. Limitations on what we are allowed to study, I understand, are created by those who prefer a rigid hierarchy. Thus, the nature of dialogical education is such that dynamism and change is embraced within and in groups. (Healthy inner dialog is an important topic which was not the sole central focus of this Journalog Journal study). My work relates to the term “dialogism” used by Freire and also relates to the “dialogical ethic” explored by philosopher of global consciousness, Ashok Gangadean among others. Here, dialog is seen as a theory and practice of uprooting “mind control”/false conditioning and the indoctrinations of a silent, broken (compartmentalized) or “hidden curriculum” culture in exchange for a relatively new concept known as wholesome or wholistic peace or, that is, more “sustainable” peace on all/integral levels.

Practicality


In a practical sense, journal forms and dialogical practices do not have to be centered in schools. In fact, these strategies might be utilized within an extra-curricular system of education. There are advantages to using computer technology to write journalogs. For example, with this venue for the journal, one can easily set up multiple text files to house records of dialogs and journal entries or notes/questions for important future dialogs with experts. On a computer, a journal is searchable! This is makes journals an easily accessible and more advantageous tool for those of us engaged in frequent computer use, also replacing the physical clutter of having to store (sometimes multiple) hard copy journals. Having a separate record for our dreams, one for our visions, notes, quotes, etc., is useful and, I have found, allows work to unfold more smoothly. (The topic of keeping a dream journal is a whole field of inquiry in itself… an important one worth investigation but beyond the scope of this essay.)


There is an aspect of caution that should be considered when using jounalogs as a practical application of  whole peace learning. This method requires acute consciousness and attention to certain details. For example, writing down “too much” may result in a lack the spontaneous flow that is characteristic of our more subjective experiences. We may also risk running into complications in terms of how to use journalogs as a form of formal educational “assessment.”  The application of journal learning needs to be well thought-out ahead of time particularly by all parties (if more than one is involved). It is important to ensure that a prior agreement and understanding is established for this type of learning/assessment by participants (guides, teachers, mentors, learners) as a component in a learning environment.  After all, due to the wholistic and personal nature of journals and dialogs, judging something that can be quite personal may be problematic unless there is understanding, respect, understanding, compassion and trust established first.


Furthermore, in a practical context, the “levels” of dialog are important to consider. There is “inner” dialog that can be characterized as experience in our heads/consciousness, (that voice or those voices in our mind). Then there is public and private dialog, as well as other varieties; clearly, there are many levels and connections around dialogs. In the movie Freedom Writer the “voice” inside a character’s head is often heard as a cinemographic technique. The magic of cinema lets this take place which is, in a funny way, a form of visual and auditory journaling of inner dialog through the motion picture, creating art and inner awareness of characters for the audience. This makes for a great effect of showing insight into characrers within the film. On the Internet, we now have forms of dialoging including “blogs” (text) and “vlogs” (video) or “podcasts” (audio) journals. Additionally, the writings in academic journals may also be considered a permutation of journaling.


In the context of peace, as a practical application, studying dialog is a positive way of engaging in “non” violent communication. The type of language that we use to refer to this topic has implications for how we view and work toward increased peace.  When we use language such as “non violence education” contrasted to “peace education” - a subtle but real distinction emerges that may have implications for our inner dialog (our minds). In a practical way, “peace” implies harmony whereas “non-violence” merely implies the lack of something disrupting harmony. Utilizing words and phrases that reflect the philosophy of positive, as opposed to negative peace education has potential applications for how peace education is viewed and played out.  For example, for those involved in inner city schools or similar environments characterized by potential violence, employing the word “dialog” as opposed to the phrase “non violent communication” may bring out better results. That us, supporting dynamic and wholesome “peace” as opposed to mere “non” violence.

According to Harvard educator and psychologist, Robert Kegan (2002), author of the book How the Way We Talk Can Change the Way We Work (as well as other authors who have written books with similar messages), using positive as opposed to negative language is quite important for effective and positive whole systems conscious change and progress. Individuals engaged in integral, peace education practices that seek to tame the violence and chaos at the most challenged at-risk schools, may do well to seriously and deeply consider this aspect of dialog/words usage.  Language choices have the potential to effect positive solutions to serious problems.  Dr. Mary Lee Morrison skillfully characterize th positive and negative peace education when she stated that the peace movement has “too much anger” during our first meeting at the Connecticut Center for Peace Education. Trying to make peace in society as a social worker, she was getting “burnt out” and found her way to the more holistic and positivist oriented field of peace education. This field is clearly still in its infant stage in becoming an explicit umbrella for more wholesome peace teaching around the world (right now it is merely often implicit and fails to be clearly overarching. I.E. As in much religious education).

Practical Philosophy


As a field that is fully interdisciplinary and wholistic, in theory “peace education” can unite many or most facets of progressive education. The flexibility of this field is such that it allows for “thinking outside of the box,” with the box analogized to the old education system of less evolved consciousness. In this new and evolved practice, (also related to the theories of Ken Wilber) development of aspects of the self (universal in mind, body and spirit), culture, nature and the cosmocentric (as in the universe) sphere of existence is recognized. This work is reflected in my senior study inquiry with Goddard that sought to integrate a high level of development and evolution in thinking around society and destiny. Reflecting this intention, I explored concepts I considered important not only to myself and my community, but also my world, and even the universe (or re-ligion – as in re-connecting with everything) as a divine, sacred whole. This evolved into my dialogging with seven global-culture oriented researcher/leaders and organizations and writing about dialogism in the context of the large field and the specific conversations I enjoyed. My integral ethic is perhaps best characterized by words in the Earth Charter, a fine document and guide for education in the 21st century: 

            “Recognize that peace is the wholeness created by right relationships 

              with oneself, otherpersons, other cultures, other life, Earth, and the larger 

              whole of which all are a part.”

              -Earth Charter, 16f 

Influenced by these words of the Earth Charter for my senior study with Goddard College, I sought to integrate the above ethic through a series of activities.  One activity was helping plan a Community Conversation on Education for Global Sustainability.  Another activity was becoming engaged in group discussions to plan for a Hartford area consortium of higher education new major offering in peace scholarship. It also led me to learn more about the good work of the UN mandated “University for Peace” located in Costa Rica and a new masters degree offering in my home state, through the What Is Enlightenment and integral-affiliated Graduate Institute in Rene Studies/Peace Studies (like Pax, Rene is another name for the Goddess of Peace). Finally, this work led to my subsequent involvement with a program known as Help Increase the Peace Project in which I was able to teach mind-body practices for developing inner peace and stress reduction. My dialog partners span from a Dartmouth professor of religious studies, a professor of global studies, a veteran educator who has worked at all major levels of education for at least eight years each, and an educational psychologist. Each dialog generally offered the refined wisdom and positive experience I was seeking.


I saw the “service learning “ projects for peace I was involved in as complimenting efforts to establish a “culture of peace and dialog” for the UN decade 2000-2010 (Youth for Culture of Peace World Report). I embraced the such holistic, or the perhaps more inclusive “integral” vision that reflects the spirit of Goddard College’s mission of “community engagement, wide knowledge and positive self development” through studying that/pedagogy itself. My work sought to unite in the theory and practice of making learning enjoyable or playful yet meaningful through dynamism and flexibility. With increased freedom, I recognized that it was my essential responsibility to keep a balanced viewpoint as I engaged in these activities. Learning to appropriately negotiate and balance increased freedom is a challenging aspect of being a student in a progressive education paradigm.  Luckily, dialog as a means for accountability proved to be quite useful for keeping on “on their toes”.  Dialog requires a level of participant seriousness, or a willingness to “suspend judgment” or belief in order to actually listen to partners and hold them and oneself accountable for the progress of an exchange. This differs from typical conversation and debate. Ideal conversation resembles the wonderful I-Thou work of Martin Buber (relating effectively through dialog that uses positive positive, even divine interaction). Furthermore, dialog requires a level of preparation and “homework” (self directed education) as opposed to having a merely reactive conversation.  Such can be likened to the case of a Ph.D. “oral defense” in which the candidate is assessed through a participatory dialog as opposed to an interview protocol. “Interview” connotes less discussion than dialog, a reflection of less progressive ideology/philosophy and pedagogy.  Unlike what occurs in an interview, “holding one’s own” in a dialogical conversation with an expert demands one has learned the material and has found enough genuine interest in that to be able to converse intelligently.  In this theory and practice the conversation partners come together willingly, are respecting of each other, and are often excited to engage in generative conversation to meet a mutually desired outcome. In the ideal system, the whole topic of learning is important to individuals engaged. People desire to learn opposed to being forced into it that ( which results instead, in informal debate or dissatisfaction). 


In order to create “new knowledge” instead of parroting and demanding others echo “knowledge” I have learned that a certain rhythm in education is useful. This is exemplified in Jon Miller’s  Educating for Wisdom and Compassion (2006) where he contends that optimal education maintains a rhythm between “transmission, transaction, and transformation” in order to keep classroom energy from getting stale. The notion of learning and creating new knowledge is also represented by Goddard’s current president, Mark Schulman, who highlights his own and the institution’s love of new knowledge, partly obtained through their “radically democratic” practice of education. That is,  believe, the progressive system which allows for identity and culture to freely shape-shift toward a more whole depiction of reality.  In this, the school has a “foundation of …educational and structural practice” that points to an emancipatory, progressive education. This education purports the first of seven principles: “To embrace difficult dialogues.” The word “difficult” is utilized perhaps because dialogs are often associated with a challenge or else they would be considered mere conversations which are less formal. Dialogs are considered more serious in terms of their potential for a participants’ learning, though conversation and “popular [informal] education” can also be used for untold benefit. As long as “emancipatory discourse” (a phrase coined by Normin K. Denzin, 2006, SAGE Handbook of Qualitative Research) remains a part of our dialogical ethic, talk should preclude the necessity of deep struggle in discussions. Engaging in challenging dialogs that are effectively practiced within an integral and peaceful ethic of deep breathing and pure, or open and deep consciousness, virtue and multidimensionality, individuals experience the activation of their parasympathetic/“rest and digest” (as opposed to “fight or flight”) nervous system moving forward. This will help enable an individual to experience the calm and peace of agreement and justice in not only dialog, but life in general.


At the root of much human suffering are the pitfalls and heights of sex, drugs and all that is related. One application for the journalog might be in the sphere of: studying these issues in relation to solution-oriented practice. That is, such as through powerful meditation or mindfulness teaching, learning, research and practice.

Conclusion

In this essay I have explored aspects of how dialogism and journalism can create new knowledge within a progressive education paradigm.  Education that seeks to incorporate and foster the creation of new knowledge around the ideals of peace, justice, democracy, freedom, liberation, service, and accountability are ideal to work towards and model, becoming “such” in one's own life and actions. As a practical philosophy, the journalog or “journal combined with dialog” framework is an apt tool through which the realization of the high ideals that unite personal and universal ethics for “intergral” education can be realized.  As I have illustrated is quite reflected in the Earth Charter, an “integral” ethic is a dialogical ethic that sustainably supports all levels and dimensions of liberated human development in relation to the environment.
Journalog Journal Abstract:

This study details an exploration of both journals and dialogs to increase peace-learning and wholism. Therefore, a critical synthesis of new peace education practices guided and placed this study in a wide context. Conversations with five professionals (including three authors) and two professional organizations working in the area of inquiry, influenced and informed a depth of exploration that entailed profound internal and external cultivation. Participating in dialog

oriented education with groups, texts, journals, one’s mind or a journal (“inner dialog”) while

planning a “Community Conversation” allowed for theory and practice to unite. Previous

scholarship, new learning and experience provided a background that informed conversations

and the key contextual essay. Other important influences on this study included the work of

dialog“ism” by Freire, that of Dewey, Buber, John Miller, and leading Peace Education voices.

Furthermore, the Eastern “Scholar-Warrior” tradition and a speech by Mahatma Gandhi's

grandson, the work of scholar-activist Riane Eisler, and dialogism work of Harvard's Robert

Kegan synthesized into the context of this studies momentum. Speaking-Peace/Nonviolent-

Communication teachings of Marshall Rosenberg and, briefly, the scholarship between

Dialog/Ethics/Science/Religion of Columbia’s Robert Pollack was analyzed and reflected upon.

These leading theories and the work of David Bohm (the central influence on MIT’s “Dialog

Project”) and Dialogical Ethic of Socrates (the “Socratic Dialog”) also offered brief, yet further

contextual grounding to encompass the seven conversations recounted. Centrally, the

“Dialogical ethic” such as expounded by Ashok Gangadean and the qualitative mode of

“liberating discourse” was found to offer the most empowering path towards greater peace, accountability and wholeness in education.
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Annotations

Aaronsohn, Elizabeth. The Exceptional Teacher: Transforming Traditional Teaching

Through Thoughtful Practice: Jossey-Bass: NYC, 2003

This book was influential in my preparation for dialoging with its author. This text

commonly cites the importance of the famous “know thyself” maxim which Dr. Aaronsohn

argues is quite important for not only teachers, but to a degree, students as well. The author

describes teachers as a “gatekeeper” to the world as she outlines the virtues of a

nontraditional journal and dialog sort of approach. This book is filled with incidental case

studies, testimonials and excerpts from interactions and journals.

Denzin, Yvonna; Yvonna Lincoln. Handbook of Qualitative Research. Sage Publications

Thousand Oaks. 2000

This is a massive text, a compilation regarding the progressive field of qualitative research.

There are a number of articles I found interesting and tapped two in particular, one related to

interview called “The Interview” by Fontana and Fray and the other, “Emancipatory

discourse” by the text’s editor, Dr. Norman K. Denzin. Each article offers a helpful

conclusion which sums up the article’s main points. In my Dialogue as Inquiry journalog, I

employ these articles in beginning to discuss the spectrum of interview and dialog structures

as related to the inquiry.

Dewey, Jon. Experience and Education. Kappa Delta Pi Pubns: NY, 1998

I actually read this book some time ago, in preparation for presenting my prior learning to

Goddard. Nonetheless, I found myself maintaining mindfulness of the important theories

and practices explored by Dewey in this, perhaps one of his most pivotal and important, or

pragmatic and grounded texts. I particularly enjoyed the brief exploration of the mind-body

complex and the liberating sort of ethic which may be perceived as integral to the pedagogy

and philosophy explored. This study sought to produce, foremost, a positive learning

experience somewhat in the spirit of this text.

Friedman, Maurice. “Martin Buber: The Life of Dialogue" http://www.religiononline.

org/showbook.asp?title=459, 2006.

I happen to be a large fan of the I-Thou and I-It theories of Martin Buber which I discovered

some 4 years prior to this study. Buber’s relatively pragmatic theories on meeting, education,

healing, mysticism, knowledge, Judaism, social philosophy and dialog are thoroughly

expounded in this electronic book. Buber's work on dialog is quite seminal and influenced,

interestingly, by eastern mysticism (particularly, Taoism).

Freire, Paulo, and Ana Maria Araújo Freire. Pedagogy of the heart. New York: Continuum,

1997.

This heartfelt book contains a brief yet illuminating chapter discussing dialog in education.

This chapter is influential in highlighting the liberatory and subversive (to hierarchy) nature

of dialog in education. Beyond this chapter, the current study did not heavilyl draw on this

almost mystical leaning text. As a philosopher, it seems Paulo Freire is extremely unique in

his ability to address the central humanitarian concerns of the times. This author also

addresses certain ever-living, righteous themes as evident in title. Centraly, this text's

message message about understanding dialogism offered important philisophical momentum

for the current study.

Freire, Paulo. Pedagogy of the Oppressed. Trans. Myra Bergman Ramos. New York:

Seabury, 1970.

This classic Freire text sparked a small revolution in the humanities. In this work Freire

outlines the limits of a perceived “banking” system of education which he argues causes a

binding effect on important aspects to life. This effect includes, centrally, an individual’s

understanding of their own reality. In contrast to that form of restriction, Freire promotes

critical consciousness that promotes a degree of enlightenment and liberation, thereby also

sending a wave of hope to oppressed and suffering people. As is evident in my context paper

and attempt to embrace global (also inter-cultural or racial) dialogs in my journalogs, this

text has been a strong influence on me since the time I first studied it in a SUNY Geneseo

literary criticism course a couple years ago.

Gandhi, Arun. Lecture at SUNY Geneseo: Geneseo, NY, 2006.

In this lecture I had a real powerful, perhaps mystical experience of perceiving the sort of

“light body” (an emanation of spiritual energy) seeming to emanate from the speaker. In this

speech Gandhi’s grandson described his dialogs and experiences with his grandfather, the

importance of an “elemental” approach to positive change and the spirit of non-violence or

peace. Gandhi also detailed methods of journaling to promote peaceful change. At this

lecture I was able to ask Arun about his grandfather’s inspiration that he derived from yoga,

to which he replied, “I never saw grandfather standing on his head” as he laughed and then

explained the significance and methods of his grandfather’s simple yet disciplined practice.

This lecture influenced the current study, in that it taught lessons about the universal, or

"whole" and "peaceful" nature of both journal learning and the power of calm, productive (or

nonviolent) dialog.

John Dewey: Giants of Philosophy. CD 2 hrs. Nar. By Charlton Heston. Knowledge

Products: NY, 2006

I found this to be an extremely enlightening source for deriving a broad yet specific overview

of John Dewey’s massively influential and somewhat radical philosophy that is (to a degree)

integral to foundations of American education. I felt there were many gems of wisdom to be

found in this recording such as Albert Whitehead’s quote about the relevance of John

Dewey's work in the 21 century (see Pollack jo st urnalog). I learned about pragmatism,

liberalism, etc. One weakness of this tape, I feelt, is that it did not seem to highlight, much,

the central and spirited theme from the Dewey text: A Common Faith that has to do with

secularism. Nonetheless, this audio is highly recommended and I am glad to have learned

about this important publishing company which has produced such informative oral

transmissions like these tapes. The almost universal nature of Dewey’s work is both inspiring

and liberating, this audio might be of benefit to the many students and teacher who feel lost

in their life and education!

Johnson, Robert. Inner Work: Using Dreams and Active Imagination for Personal Growth.

HarperSanfrancisco: SanFrancisco, 1989.

This text was not used extensively, although the chapter on Inner Dialog was examined and

contemplated. Here, the author states ways for engaging characters/visions in our mind’s eye

and requires that any such experiences be of an utmost ethical nature. This text is reminiscent

of a text that influenced my whole journal and dialog (or relationship) developmental efforts,

called Dreaming While Awake: Techniques for 24-hour Lucid Dreaming (Hampton Roads,

2002) by Dr. Arnold Miller. Keeping a dream journal is important to me for many reasons,

although this was not the explicit focus of our current study.

Kegan, Robert; Lisa Laskow Lahey. How the Way We Talk Can Change the Way We

Work: Seven Languages for Transformation. Wiley John & Sons Inc, 2000.

Kegan is a central character in the Harvard Educational Change and Leadership group. This

organization is a parent to the local Connecticut Center for School Change where I attended a

moderator training session for an upcoming dialog conference called “Community

Conversations: Education for Global Sustainability.” This book, which I actually examined

about a year ago, describes how using clearly positive (as opposed to negative) language and

demeanor is most productive. That, although perhaps somewhat an obvious idea, could be

seen as an important and often overlooked point nontheless? This idea is fluently highlighted

in Speaking Peace/Nonviolent Communication developed by Marshal Rosenberg. Although

stated many times before and in various contexts, the message in this book is quite important

and I sought to integrate it with the process and product of the current study.

Luchenen, R. “Rekindling the Dialogue: Education According to Plato and Dewey”. Acadame,

2007

This is a very thoughtful article comparing the Dialog promotion of Dewey and Plato. I learned

that Dewey was more pragmatic whereas Plato seemed to be more ambiguous. The author argues

that Plato’s writings, however, might outlive Dewey’s. In the end, the author derides education

decisions being made by the (warrior) “commander” or the coroperate “CEO” boardroom. Seen

together, in my mind, the author implicitly invokes the dreaded "military industrial complex" as

if it were the antithesis to liberated, or dialogical education. That, may be considered an

important point and this article is both throughtful while proving quite insightful.

Miller, John P. Educating for Wisdom and Compassion: Creating conditions for timeless

learning. Corwin Press, SAGE Publications: London, 2006.

I found this text to be quite important in that it explains the nature of thoughtful progressive and

holistic education which promotes personal and communal wholesomeness and peace. This

important text is highly recommended to anyone and might seriously be considered as a standard

teacher-education text for these troubled times. Implicitly, the globalization of a Culture of Peace

for Children of the World (a UN directive) is efficiently promoted by this important text from

SAGE publications. This text can help teachers and pre-teachers develop the necessary internal

and external harmony, grounding in best, heart-based practice and innovation that may help

bring more enlightenment to one's self, for students and our world. For education that empowers

consciousness, perhaps part of this book is a must-read.

Miller, Ron; Eisler Riane. Educating for a Culture of Peace. Heinemann:

Portsmouth, 2004.

The first two chapters in this book, by the editors Miller and Eisler respectively, are extremely

well thought out. For those chapters alone, this book is highly worth accessing. The chapter on

non-violent communication was also quite intriguing and I suspect the author included essays by

various educationists who would be quite helpful in learning about the perhaps important area of

inquiry that is "Cultural of Peace" Education. This text is highly recommended for the first two

chapters, at least. This text was influential in expanding my horizons about the work of Riane

Eisler regarding “Education for a Culture of Peace,” about progressive and peace education

through the introduction by Ron Miller, and about “Creating a Culture of Peace with Nonviolent

Communication” through Marshall Rosenberg's work.

Ming-Dao, D. Scholar warrior: An introduction to the Tao in everyday life. San Francisco:

Harper, 1990.

This book contains a short section on the use of Journals. Although quite simple, this section and

the mentioned Arun Gandhi speech inspired me to keep a journal more regularly. This text

recommends keeping journals private although I sort of defied this with the current study (which

formalizes and makes public my journals about dialogs). This text is intense and highlights an

interesting and ancient tradition that unites physical, mental, spiritual, cultural, internal and

natural development which happens to be described, as well, to a certain degree, in the work of

contemporary American philosopher, Kenneth Wilber. I comment on and quote a section of this

text in my context paper. This text influenced my life in the area of journaling, which influenced

this study. Study with an actual "scholar warrior" (including the author of this text's teacher)

helped make the theories in the book more practical and of great influence on the current inquiry.

Morrison, Mary. Peace Education, rev. 2 ed. Jefferson: McFarland and Co., Inc. 2003.

This text inspired me to make a focal point of my studies a heartfelt investigation into the

pedagogy and practice of peace education. Actually meeting, working and dialoging with the

author, who lives in our town of West Hartford, Connecticut, has been more influential than the

actual book. This text unites many important, central themes in the relatively new field of peace

education. From scriptural and spiritual implications to the mundane, this text has been a useful

resource and is cited in my context paper as related to “strong” peace. In this study I recognize

that Strong Peace is important because peace is often associated with weakness and boredom

rather than power and joy in our society. For example, some cultures, such as in the Scholar

Warrior tradition and alchemical internal martial arts taught by the Indian, Tibetan, and Chinese

influenced Grandmaster Yuanming Zhang, reveal deeply peaceful yet powerful life sciences

based on the wisdom of powerful "great peace" education practice.

Pollack, Robert. “What Should a Science Professor Profess?” Lecture Presented at Goddard

College: Plainfield, VT. June 14, 1997.

Upon my inviting Dr. Pollack to give the commencement speech at Goddard he sent me this

essay from ten years earlier, a speech he gave at Goddard. I could not resist responding to the

spectrum of, I think, important ideas he highlights in relation to science, religion, ethics,

research, education and medicine. I look forward to engaging Pollack in more dynamic dialog at

a future time. Now that I have been introduced to his thinking and even responded to it, I look

forward to Pollack’s ‘07 speech and hope or intend that it might reflect our exchange of ideas

which stem from the my current study. I also draw on an article by Pollack entitled “The Hollow

Heart of Modern Medical Science.”

Rosenberg, Marshall. Speaking Peace: Connecting With Others Through Non-Violent

Communication. Audio, 2 hours. Sounds True: Denver, 2003.

This audio teaching, by a spiritualist psychotherapist and international conflict resolver/peace

promoter was highly entertaining as it was informative and pragmatic. I enjoyed the practical

theories put forth by the author in this oral teaching which was, in some ways, less accessible in

the authors most recent book about the topic. Rosenberg’s theories and practices related to

communicating and acting with, from and in relation to our “divine energy” are most centrally

vital for individuals and families as they are for nations. The audio teaching of these theories

and practices are extremely valuable as they are elegantly presented with song (and puppets in

live presentations). I will order a copy of this for my family to share and will likely even pass

that around to friends and fellow researchers, as this is a wonderful resource for developing

peaceful relationships at all levels, from self to world. This work is cited a few times in the

context paper.

Smith, M. K. “Dialogue, Education and Conversation” the Encyclopedia of Informal

Education, <www.infed.org/bibio/b-dialog.htm> 2001

This is a seminal article on the subject of dialog and conversation within informal education. The

author explores four influences who explore this subject: Friere (educationist), Gadamer

(philosopher), Habermas (social theorist) and David Bohm (who influenced, mainly,

organizational development in dialog by way of the MIT Dialog Project - Bohm has also studied

with the famous educationist and spiritualist, Krishnamurti). This is a great article about dialog

and conversation which highlights perhaps all the most important articles, theories and

philosophies. Mentioned in its climax is the essence of this article, “cultivation of dialogue itself

as a path to greater wisdom and learning.”

“Thinking Alloud” and “Inner Work” Dialog series. 20 hrs, VHS. Mishlove, Jeffrey. Intuition

Network: Berkeley and Oakland, 1985-2001.

These dialogs along with the work of Ashok Gangadean (who happens to partake in one of these

dialogs) are in large part, what influenced me to further investigate dialog. Riane Eisler also

partakes in one of these dialogs which also helped inspire me to deepen my study of progressive

education. In each of these conversations, Mishlove seems to bring equal, if not humble yet

deeper insight into the conversation in dialog with guests. I believe the depth and breadth of

these dialogs may show an understanding and consciousness which is highly admirable,

informative and valuable for both the sciences and humanities concurrently. I notice that dialogs,

particularly audio-video, can be a wonderful mode to obtain information as a refresher from

textual studies.

Tomorrow’s Children: Partnership Education in Action Featuring Riane Eisler. DVD. Media

Education Foundation: NY, 2002.

This DVD was a great way to obtain a whole lot of important information very quickly. I ended

up studying Eisler’s work through a couple additional resources and cite (implicit or explicit) her

partnership pedagogy countless times throughout this study. Eisler might be recognized as an

extremely well developed philosopher.
